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SELF AND PERSONALITY
LEARNING OBJECTIVES
After students have read and studied the material in this chapter, the student should be able to understand the following ideas/concepts.
11.1 CONCEPTUALIZING THE SELF AND PERSONALITY

· Define and give examples of the aspects of personality called dispositional traits, characteristic adaptations, and narrative identity.

· Distinguish among self-concept, self-esteem, and identity.

· Compare how psychoanalytic, trait, and social learning theorists view personality and              its development.

11.2 THE INFANT

· Explain how we come to know ourselves in the first two years of life.

· Summarize three different approaches to describing infants’ temperaments and the roles of genes and environment in their development.

11.3 THE CHILD

· Summarize how children’s self-concepts typically change as they get older.

· Explain the multidimensional and hierarchical nature of self-esteem and the factors that contribute to its being high or low

· Assess the implications of personality in early childhood for later personality and adjustment.

11.4 THE ADOLESCENT

· Discuss how self-descriptions and self-esteem typically change between childhood and adolescence.

· Explain how identity formation in adolescence has been studied and what has been learned about progress in such key areas as ethnic identity and vocational identity.

· Identify and illustrate the major influences on the achievement of identity.

11.5 THE ADULT

· Discuss age differences in self-esteem across the life span and strategies that aging adults use to maintain self-esteem, as well as how self-conceptions differ in individualistic and collectivist cultures.

· Referring to the two different senses in which there can be continuity or discontinuity in personality, describe what we know about continuity and discontinuity in the Big Five trait dimensions over the adult years

· Discuss the extent to which research supports Erikson’s stages of adult development and Levinson’s concept of midlife crisis

· Summarize the typical course of career development and the factors that would enable older workers to adjust well to retirement and have a successful aging experience.

CHAPTER OUTLINE
I Conceptualizing the Self and Personality

A. Basic Concepts

1. Personality—unique, organized combinations of attributes, motives, values, behaviors that make up an individual
2. Most people describe personality in terms of dispositional traits—relatively enduring traits like extraversion or introversion
3. People differ in characteristic adaptations—more situation-specific and changeable ways in which people adapt to environment (e.g., motives, self-conceptions)

4. People differ in narrative identities—unique integrative “life stories” we construct about our past and futures

a. Cultural and situational influences help shape all aspects of personality

5. Description of personality often includes
a. Self-concept—perceptions (positive to negative) of your own characteristics

i. Self-concept may be unrealistic (e.g., think you are dull while you are actually brilliant)

b. Self-esteem—evaluation (positive to negative) of self-worth (i.e., “how good am I”)

c. Identity—overall sense on one’s self

B. Theories of Personality Development

1. Psychoanalytic theory

a. Sigmund Freud

i. Children progress through universal stages of psychosexual development

ii. Gist of personality is formed in first five years

iii. Unfavorable early experience (e.g., harsh parenting) leads to permanent mark on personality

b. Erik Erikson (neo-Freudian approach)

i. Personality evolves through challenges associated with different stages of development 

ii. When compared with Freud, Erikson placed more emphasis on social influences (e.g., peers, culture), the adaptive nature of the rational ego, the possibility to overcome effects of harmful early experiences, and the potential for personality growth during the adult years

c. Trait theory

i. Psychometric approach—guided by the development of intelligence tests 

ii. Personality is set of measurable traits (e.g., sociable-unsociable)

iii. Relies on factor analysis—statistical technique to identify items that are correlated with each other but not with other factors

iv. Big Five factor model—five key dimensions of neuroticism, extraversion, openness to experience, agreeableness, conscientiousness

v. Big Five traits may be genetically determined and emerge early in life

vi. Traits seem universal

vii. Levels of Big Five traits vary by culture (in the way they are expressed)

d. Social learning theory

i. Developed by researchers like Albert Bandura and Walter Mischel

ii. Reject notion of stages of personality and question existence of enduring traits

iii. People change as environments change—situation is key

iv. Consistency in personality if situation is consistent, but not necessarily consistent if situation is different
v. Behavioral tendencies shaped by interactions with others in specific social situations

vi. Because social context is so powerful, consistency over time is most likely if social environment remains the same (i.e., different personalities in different situations)

II The Infant
A. The Emerging Self

1. Pattern of emerging self

a. Infants born without sense of self, but quickly develop a sense through perceptions of their body and actions

i. By 2 to 3 months, discover that they can cause things to happen
b. During first 6 months, infants first discover properties of physical self, distinguish self from rest of the world, and act upon other people and objects
c. During second 6 months, realize that they are separate beings from others, joint attention—begin sharing perceptual experience with others 

2. Self-recognition—ability to recognize oneself in mirror or photograph
a. Researched by watching children’s reaction to self 

b. Recognition in mirror indicates clear evidence of self-recognition (occurs by 18-24 months)

3. Categorical self—classification by socially meaningful dimensions (e.g., sex, age) (i.e., figuring out what is “like me” and what is “not like me”)

a. Master skill of awareness of physical self between 18 and 24 months
4. Self-awareness driven by several factors

a. Cognitive development (mentally retarded children slower to recognize themselves)
b. Social experience/interactions (toddlers with secure attachments better able to recognize themselves in a mirror)
5. Self-awareness at 18-24 months paves way for later social and emotional development
a. Become able to talk about themselves and assert their will

b. Experience self-conscious emotions such as pride

c. Coordinate their own perspectives with those of others

B. Temperament
1. Temperament—dimension of “infant personality” early, genetically based tendencies to respond in predictable ways that gives insight into a baby’s personality
2. Easiness and difficultness: theory of temperament by Thomas and Chess

a. Three categories of temperament (easy, difficult, slow-to-warm-up) found in infants 
b. Easy temperament—typically happy, content, open to new experiences
c. Difficult temperament—irritable, irregular in habits, and react negatively to change

d. Slow-to-warm-up temperament—relatively inactive, somewhat moody, and have only moderately regular daily schedules
i. Slow to adapt to new people and situations
e. Longitudinal study: 40% easy, 10% difficult, 15% percent slow-to-warm-up, remaining third could not be clearly placed
f. Temperament in infancy has little to do with adult adjustment

3. Behavioral inhibition—tendency to be extremely shy and reserved in unfamiliar situations (Kagan)

a. In Big Five terms, inhibited children are low in extraversion but show neuroticism and anxiety

b. Estimated 15% of toddlers are inhibited and 10% are extremely inhibited

c. Early tendencies seen by 4 months with fussing and fretting
d. Impact can be seen into the adolescent years

e. Kagan and colleagues conclude that behavioral inhibition is biologically rooted

4. Surgency, negative affect, and effortful control (Rothbart): dimensions of temperament that emerge in infancy or toddlerhood/early childhood

a. Surgency/extraversion—tendency to actively and energetically approach new experiences

b. Negatively affectivity—tendency to be sad, easily frustrated, and irritable

c. Effortful control—ability to sustain attention, control one’s behavior, and regulate one’s emotions

d. Rothbart’s ideas very influential; share similarities with Big Five dimensions

e. Meaningful connections exist between temperament in infancy/early childhood and personality in later life

5. Goodness of fit—extent to which child’s temperament is compatible with demand and expectations of social world

a. Relationship between child and environment affects continuity of temperament

i. “Carl” who was studied in Thomas and Chess study was difficult but was with responsive dad who supported his behavior

ii. Research suggests that behaviorally inhibited children remain inhibited if parents are overprotective or impatient, but can overcome inhibitions if their parents create a good fit by preparing them for potentially upsetting experiences

b. Parents should get to know baby as an individual and allow for personality quirks

i. Teaching parents of irritable babies how to better interpret infant cues can produce calmer infants

III The Child
A. Elaborating on a Sense of Self

1. Toddlers tell about emerging self-concept through personal pronouns (e.g., “I,” “Mine”)
2. A sense of categorical self is exhibited when they describe themselves in terms of age and sex and other factors (e.g., “Katie big girl”)
3. Preschoolers’ sense of self is concrete and physical
a. Describe selves in terms of physical characteristics (“I have blue eyes”), physical activities and accomplishments (“I can run real fast”), and preferences (“I like pizza”)
b. Few descriptions of psychological traits or inner qualities
4. Self-conceptions become more sophisticated around age 8 due in part to cognitive growth

a. First begin to describe enduring qualities or traits (“funny”)

b. Form social identities by defining themselves as part of a social unit (“I am a Brownie Scout”)
c. Become capable of social comparison—use information about how they compare to others to characterize and evaluate themselves 
i. Young children tend to believe they are the greatest

ii. By first grade, are very interested in social comparisons and more aware of their implications
B. Self-Esteem
1. Harter developed self-perception scale measures
a. Self-esteem becomes more differentiated or multidimensional with age
i. Preschoolers’ self-esteem defined by competence (physical and cognitive) and personal/social adequacy (social acceptance)
b. By mid-elementary years, children able to differentiate between five dimensions of self-worth


i. Scholastic competence—does well in school

ii. Social acceptance—is popular

iii. Behavioral conduct—does not get into trouble

iv. Athletic competence—is good at sports

v. Physical appearance—feels good-looking


c. By third to ninth grade, self-esteem is multidimensional and hierarchical
d. Accuracy of self-evaluations increases steadily over the elementary-school years, but can reflect a desire to be liked or good at activities
i. Self-evaluations first inflated, then more realistic by school-age (age 8)

e. Children begin to form a sense of ideal self—idea of who they want to be (versus who they are)
i. Gap between real and ideal self increases with age

ii. Older children have greater risk of thinking that they fall short of what they should be
f. Social comparisons do not always come up well

g. Tendency for parents and teachers to offer more critical feedback may contribute to decrease in self-esteem from early to middle childhood
C. Influences on Self-Esteem

1. Differences exist in levels of self-esteem

a. Levels of self-esteem may lie in genes (i.e., self-esteem may be a heritable trait) 
b. More capable and socially attractive children have more success that can contribute to more positive self-concept and to future academic achievement

c. More positive social feedback from parents

i. Parental behavior promoting self-esteem (e.g., parents who are warm and democratic tend to have securely attached children)
ii. Loving parents communicate approval and acceptance
iii. Effective parents enforce clearly stated rules

d. Once established, self-esteem stable over school years and correlated with measures of good adjustment
e. Despite the importance of self-esteem, some feel that American educators go overboard in making all children feel good about themselves

i. Damon maintains that self-esteem means nothing unless it grows out of actual achievement

ii. Children need real opportunities to learn about their limitations and to not give them an inflated and unrealistic sense of their worth

f. Helping children succeed at tasks can boost self-esteem and lead to future achievements
D. The Developing Personality

1. Temperament shaped into predictable personality during childhood

a. Some links between temperament in early childhood and later personality

i. Inhibited 3-year-olds shy as teens

ii. Difficult 3-year-olds may end up as impulsive teens

b. Link between temperament and Big Five factors (e.g., behavioral inhibition in early childhood predictive of low extraversion in middle childhood)

2. Cannot accept Freud’s view that personality is set by age five 

3. Some stabilization in childhood, but then some traits change while others remain about the same

4. Some characteristics do not gel until adolescence or adulthood
IV The Adolescent
A. Self-Conceptions

1. During adolescence, self-descriptions become

a. Less physical (“I have brown eyes”) and more psychological (“I am lonely”)
b. Less concrete (“I love sports”) and more abstract (“I an a pseudoliberal”)

c. More differentiated (splits into more distinct aspects)
d. More integrated, creating a more coherent self-portrait
e. More self-aware and reflective (may become painfully self-conscious)
B. Self-Esteem

1. Self-esteem tends to decrease from childhood to early adolescence

a. Drop may be the result of more knowledge and realism about strengths and weaknesses
b. Drop more common among white females, especially those facing multiple stressors (e.g., puberty, dating, entering middle school)
c. Self-esteem affected by social context and social comparisons

d. Big-fish-little-pond effect—academic self-esteem tends to be lower when the average academic achievement of one’s classmates is high and personal academic achievement is low

i. Certain academic transitions (e.g., from regular classes to gifted classes) might lead to drop in self-esteem
ii. Special education students in regular classes with higher-achieving classmates tend to have higher academic self-esteem
2. Adolescence is not as hazardous to self as most people believe
a. Most adolescents emerging from the developmental period with higher self-esteem than they had at the onset of the period
b. Opportunities to feel competent in areas they find important and to experience support and approval from important people in their lives can positively impact self-esteem in this age group
c. As adults, adolescents with low self-esteem tend to have poorer physical and mental health and higher levels of criminal behavior

C. Forging a Sense of Identity

1. Erikson argues that adolescence is a crisis of identity versus role confusion and moratorium period
a. Adolescence is the time to attempt to form own identity (definition of who you are, where you are going, and where you fit into society)

i. Must integrate separate perceptions that are part of self-concept into a coherent sense of self
ii. Search involves grappling with many questions about beliefs

b. Struggling with issues of self may lead adolescents to experience “identity crisis” resulting from
i. Changing body image and adjusting to being sexual being

ii. Cognitive growth allows for more sophisticated understanding of self

iii. Social demands force children to “grow up”

c. Society supports “moratorium period”—time of relative freedom from responsibility for adolescents
2. Developmental trends

a. Marcia expanded on Erikson’s theory and proposed four levels of identity statuses

i. Key to status level is whether person has experienced a crisis or achieved commitment
ii. Diffusion status—no crisis, no commitment (common in 12- to 15-year-olds)

iii. Foreclosure status—a commitment decision without a crisis is made (“I am going to be a doctor like my dad,” while never having thought about what suits one best)

iv. Moratorium status—crisis experienced, no commitment, around age 18; many question religion, drug use, changing majors, and enter a time of active exploration of ideas (but with no decisions)
v. Identity achievement status—crisis experienced, commitment made (about 20% of 18-year-olds, and 40% of college students)


b.
Females are as concerned as males about establishing a career identity, but are 


more interested than males in identity aspects related with sexuality, interpersonal relationships, and balancing career and family goals


c. 
Many people achieve a sense of identity achievement status in late teens or early 20s, but this is not the end of identity formation process


d.
People often reopen the question of who they are and recycle through the identity moratorium and achievement statuses throughout later life


e.
Identify formation occurs at different rates in different domains of identity

i. Archer found 5% of adolescents in same identity status in all four domains (occupational choice, gender-role attitudes, religious beliefs, political ideology) and 90% were in two or three statuses across the four areas


f.
Life-story approach to studying identity (Exploration Box on life stories)
2. Developing a positive ethnic identity

a. Ethnic identity—a sense of personal identification with an ethnic group and its values, customs, and traditions
b. Members of minority groups tend to place more emphasis on ethnic identity, as the members of majority group often do not think of having an ethnic identity

c. Infants notice difference in different ethnic faces

d. Preschoolers learn about different racial and ethnic categories and behaviors associated with their culture (e.g., Chicano handshake)
e. Ethnic identity formed same way as other identities (e.g., vocational)

i. School-age and young adolescents mostly in foreclosure or diffusion status and mid to late teens may move into moratorium and achievement status

ii. Some do not reflect ethnic identity until 20s

f. Positive sense of ethnic identity established when parents teach them about cultural traditions and prepare them to live in a diverse society

g. Positive ethnic identity can protect from effects of racial discrimination and can reduce symptoms of depression
3. Vocational identity and choice

a. Central aspect of identity with major implications toward adulthood

b. Age 10, explore vocational possibilities but not in realistic fashion

c. Early choices tend to follow gender guidelines (boys-masculine occupations, girls-feminine occupations)

d. During adolescence, choices more realistic, weighing factors other than just wishes (e.g., interests, capacities, values)

e. Older adolescents begin to consider realities of job market and the physical and intellectual requirements for a job

f. Main developmental trend involves increasing realism with age

g. Adolescents from lower-income families and minority groups have difficulty in forming positive vocational identity
i. Aim high at first, but then become aware of constraints and lower career aspirations
h. In adolescence, gender norms still impact vocational choice (especially for girls)
i. More young women are aspiring to high-status jobs (traditionally male careers) but many women continue to aim at feminine stereotypes, lower-status and lower-paying careers
i. Many teens do not follow vocational theorist pattern and explore many options

4. Influences on identity formation

a. Identity formation product of five factors

i. Cognitive development enables one to consider possible future identities

ii. Personality traits impact exploration (e.g., low neuroticism and high openness to experience and conscientiousness)

iii. Relationships with parents—youth in diffusion most rejected while those in achievement have high support; parents can be “too loving” and allow adolescents few chances to make own decisions; best option is a warm and democratic parenting style
iv. Opportunities to explore (experiences outside the home)—college often time of moratorium, allows for exposure to diverse ideas

v. Broader cultural context plays role in formation of identity; Navajo adolescent experience differs from that in Western society

II The Adult
A. Self-Concepts and Self-Esteem
1. Age differences

a. Self-esteem high in childhood, drops in adolescence, rises gradually in adulthood, and drops in older age
i. Little truth to stereotype that most older adults suffer from a poor self-image and significant drops in self-esteem
b. How elderly people maintain positive self-image despite loss

i. Reduce gap between real selves and ideal selves (i.e., scale down visions of what they can ideally be like and what they will be like)
ii. Adjust goals and standards of self-evaluation to lessen perception of failure (i.e., apply different measuring sticks in evaluating selves)
iii. Comparing self to other older adults involves a change in comparison group (e.g., often compare selves to older unhealthy people)

iv. Not internalizing ageist stereotypes (resist applying negative stereotypes concerning aging that can be damaging to self-perception)

c. Research on the impact of aging stereotypes

i. Priming older individuals with negative and positive stereotypes can impact their rate of walking (negative prime led to slower gait)

ii. Positive attitudes toward aging may increase longevity while negative attitudes are associated with higher risk for cardiovascular events like heart attacks

iii. Rothmans and Brandtstadter found that holding negative stereotypes at age 54 led to negative self-perceptions in later life, but early self-perceptions did not affect later aging stereotypes

2. Cultural differences

a. Individualistic culture—individual goal valued above group, typical of North America, Western Europe

b. Collectivist culture—group goal valued above individual’s goals, typical of Asia, Africa, Latin America

c. Americans tend to focus on unique aspects of general self and attempt to maintain high self-esteem

d. Japanese tend to focus on behavior in specific context and are more self-critical

e. Americans describe themselves in terms of generalized personality traits found in most situations; Japanese describe specific behavior in context

i. Americans adopt trait theory

ii. Japanese adopt social learning theory
f. Americans more obsessed with maintaining high self-esteem and tend to see themselves as above average on this trait, while Japanese and other East Asians more modest and self-critical
g. Cultural differences in self-description seen as early as age 3 to 4

i. Parents contribute to cultural differences through everyday conversation (e.g., American mothers tell stories in which the child is a star, Chinese mothers discuss experiences of the family group)
h. Cross-cultural differences challenge many assumptions about healthy personality development

i. Western assumption is that you cannot function without a well-developed sense of individual identity, but in many other cultures, it’s “self-in-relation-to-others” that matters
ii. Asking individuals about self may be culturally biased form of assessment

B. Continuity and Discontinuity in Personality

1. Do people retain their rankings?

a. Big Five personality traits relatively enduring (i.e., good deal of consistency in rankings within a group), but individual change is possible

b. Tendency to be consistent increases with age; age 50 and beyond quite consistent
2. Do mean personality scores change?

a. Focus on stability in the average level of a trait
b. Younger and older adults tend to have quite different personalities on average
i. Differences likely due to generational or cohort effects

c. There is much cross-age consistency in rankings on Big Five, although some small changes possible

i. Openness to new experience and extraversion decline modestly from adolescence to middle-age

ii. Emotional stability, agreeableness, and conscientiousness increase from adolescence to middle-age
d. Big Five traits appear to be biologically based temperaments that undergo a universal process of maturational change
i. Activity level and openness to new experience both tend to decline after age 50

ii. Agreeableness tends to increase after age 50
e. Summary points on Big Five traits
i. Good deal of cross-age consistency in Big Five traits

ii. Cohort effects suggest that historical context impacts personality

iii. Personality growth in adulthood differs by factor

iv. Little personality change in middle to later adulthood

3. Why do people change or remain the same?

a. Stability may be accounted for by
i. Heredity (genetic inheritance)

ii. Lasting effects of childhood experiences

iii. Stability of environments

iv. Gene-environment correlations promote continuity

b. Significant changes may be explained by
i. Biological factors (e.g., diseases)
ii. Changes in social environments (including major life events)

iii. Poor fit between person and the environment (e.g., independent women lacking traditional feminine traits show more midlife change personality than those fitting stereotypical feminine roles)


c. Although several factors contribute to stability, change in personality is common (especially if there is a change in the environment or a poor fit between personality and lifestyle)

d. Personality development impacts physical health and psychological well-being

i. Good health linked to higher levels of conscientiousness and extraversion and low levels of neuroticism
C. Eriksonian Psychosocial Growth 
1. Psychosocial stage theory of personality development with eight psychosocial stages
a. Both maturational forces and social demands push humans through the eight stages

b. Later conflicts more difficult to resolve if early conflicts not resolved successfully

c. Optimal development involves a health balance of conflicts
2. The path to adulthood

a. Trust versus mistrust—infants learn to trust caregiver, or mistrust may develop
b. Autonomy versus shame and doubt—toddlers learn self as they assert themselves and gain sense of autonomy
c. Initiative versus guilt—4- or 5-year-olds gain sense of self/pride in accomplishment of goals to form initiative

d. Industry versus inferiority—elementary school students begin to make social comparisons and master cognitive skills, if this goes well, they can acquire a sense of industry
e. Identity versus role confusion—adolescent crisis of establishing unique sense of self

3. Early adult intimacy

a. Intimacy versus isolation—first psychosocial conflict in adulthood

i. Share self through intimacy in relationship with another
ii. Failure may lead to being threatened by commitment (fear of being “tied down”)

iii. College graduates have better-developed sense of resolution of intimacy issues than college seniors
b. Women may gain identity by choosing mate and taking on role of wife

c. Women with masculine gender-role orientation follow identity-before-intimacy route (route that characterizes most men)

d. Erikson’s theory better fit for men than women

4. Midlife generativity 

a. Psychosocial crisis of generativity versus stagnation

i. Generativity involves the capacity to produce something that will outlive you and to care about welfare of future generations
ii. Teaching and parenting to younger generation examples of generativity

b. Research on generativity in midlife

i. Valliant’s research found that 50-something males expressed more interest in caring for their own children or younger people at work than 40-somethings
ii. Adults who have achieved a sense of identity and intimacy more likely to achieve generativity as well

iii. Generativity can be thought of in terms of successful parenting, but it can be achieved by those without children
iv. Research supports idea of impressive psychological growth during middle age

5. Old age integrity

a. Psychosocial crisis of integrity versus despair—finding meaning of life that will help them face the inevitability of death
i. Sense of identity in early adulthood predicts generativity and integrity in later life

ii. Sense of integrity is related to a high sense of psychological well-being and low levels of depression or despair
b. Life review—process of reflecting on past and resolving conflicts

i. Life review can help one find meaning and coherence of life and to prepare for death

ii. Those who reminisce show stronger sense of integrity and better overall adjustment than those who stew about unresolved regrets

iii. Some use life review as a therapy for use with older adults
iv. Conducting a life review may help people develop better sense of ego integrity and adjustment
D. Midlife Crisis?

1. Daniel Levinson proposed stage theory of personality development

a. Stages are universal and describe an unfolding “life structure”—overall pattern of activities reflecting priorities and relationships

b. Saw adults as building a life structure across time

c. Midlife crisis—intensely unsettled time of life between age 40 and 45

d. Levinson popularizes concept of “midlife crisis” (especially in men)

i. Many question existence of genuine “midlife crisis” for majority of people during middle age

ii. May reflect response to life event such as divorce or job change

iii. Midlife crisis may be more appropriately referred to as “midlife questioning”

E. Vocational Development and Adjustment

1. Establishing a career

a. Early adulthood is time for exploring career possibilities 
b. Mentors can be of great help in getting careers launched

c. From age 21 to 36, young adults tend to progress from wide-open exploration of careers to trial commitments to stabilization of choices

i. In one study, by the time they reached age 36, the average adult had held seven full-time or training positions

ii. Adults often reach career peak in their 40s (e.g., have major responsibilities and define themselves in terms of work)

d. Personality and person-environment fit can impact job performance
i. Job performance correlated with scores on Big Five dimensions of conscientiousness, extraversion, and emotional stability

ii. Person-environment fit also critical
e. Gender can negatively impact vocation

i. Women in U.S. continue to earn about 80 cents for every dollar earned by men
ii. Gender-role norms affect expectations and choice of subordinate careers

iii. Women more likely to interrupt careers for families, to drop down to part-time work, and to decline promotions that would involve a transfer to a new location

iv. Women with children at home may show reduced productivity at work

v. Women at the top of their careers may have to remain single and childless to achieve this success
vi. Women less likely to enjoy career boost associated with non-working spouse

f. Discrimination can limit women’s vocational development by

i. Leading to less pay for female jobs (even when as intellectually demanding as male jobs)

ii. Limiting how far a woman can rise in an organizations 

g. Work can have positive impact on personality; lack of employment can increase the risk for stress, depression, and other psychological problems

2. The aging worker

a. Older workers as competent as younger workers and more satisfied with their jobs
b. Older workers outperform younger workers in areas like good citizenship and safety and have lower levels of aggression, substance use on the job, tardiness, and absenteeism
c. Older workers use strategies to compensate for cognitive and physical decline

i. Compensation sometime referred to as “selective optimization with compensation” (SOC) pattern

(i) Selection (focus on limited set of goals and skills necessary to achievement them)
(ii) Optimization (practice those skills to keep sharp)

(iii)  Compensation (develop ways around the needed skills)
ii. One study of SOC coping strategy found that older adults with highly stressful job who relied on the SOC maintained a high level of performance and achieved their workplace goals
iii. Competence of older workers has led to raise or elimination of mandatory retirement ages and to an increase in the age of eligibility for receiving Social Security 
3. Retirement

a. Introduction of Social Security in 1934 made retirement financially possible 

i. 50% of workforce retired by age 62-64, 90% of those 70 or older are retired
b. Some workers retire “cold turkey” (all at once), but many retire by gradually cutting back on work hours

c. Atchley proposed model of retirement said to proceed in stages

i. Preretirement—getting ready for retirement (e.g., gather information about retirement options)

ii. Actual point of retirement may be by choice or the result of poor health or being pushed out of a job
iii. Honeymoon phase—initial pleasure following retirement, the result of newfound freedom
iv. Disenchantment—novelty wears off and unhappiness sets in

v. Reorientation—set more realistic lifestyle

d. Research supports this basic pattern (i.e., early honeymoon and later satisfaction)
e. Most consistent impact is loss of income

f. Declines in health not directly the result of retirement, but poor health may actually lead to retirement

g. Retirement does not disrupt social life, frequency of social contacts, or mental health

h. Huge individual difference in retirement

i. Most favorable retirement when it is voluntary, person is in good health, financially secure, and married or with strong support
j. (Exploration Box on his versus her retirement)

F. Personality and Successful Aging

1. Activity theory—aging adults more satisfied if they can maintain previous lifestyle and/or activity level, may involve substitution of new activity with old
a. Defying aging is the primary way to go about aging
2. Disengagement theory—successful aging involves planned withdrawal from society/activity; aging involves reducing activity and leaving old roles behind

3. Most successful way to age

a. Remain physically and intellectually active, however, many inactive individuals are satisfied with their life
b. Quality of activity more important than quantity 
c. Most older people voluntarily withdraw from certain roles and activities
4. Both models have some merit and neither says enough about the role of personality in influencing well-being in old age

a. People high in extraversion, conscientiousness, and emotional stability have a greater sense of well-being in later life
5. Optimal satisfaction experienced when good fit between lifestyle, needs, and personality and engaging in selective optimization with compensation; helps older individuals maintain a high sense of well-being
SUGGESTIONS FOR CLASS DISCUSSIONS OR PROJECTS: To develop critical thinking skills and enhance learning with exercises that support the course learning objectives.
1. Infant and Young Child Temperament:  Thomas, Chess, and Birch (1968) introduced the labels "difficult," "easy," and "slow-to-warm-up" to characterize different temperament styles of infants and young children. The labels convey much value-laden information that might inspire the following questions:

· What are the messages implicit in these labels? 
· Would any parent want to have a difficult or slow-to-warm-up infant? 

· Would there be advantages to informing parents of their child’s temperament style?

· How might the label affect parent-infant interactions? 
· Are there other, less value-laden labels that might describe the same temperament 
  styles? 
· What would be a good fit for a child with one of these temperaments?

2. Who Am I?:  Have students write 10 answers to the question, "Who am I?" and then have them analyze their answers to determine how much they emphasize physical traits, social roles (e.g., student, mother), psychological traits, and membership in social groups (e.g., gender, ethnicity, religion). You might look at the diversity within your classroom to see if people in different groups (males versus females, students in early versus late adulthood, ethnic minority versus majority students) use different types of descriptors. Students might also pose the “Who am I?” question to children and adults of different ages to see if they can identify the developmental trends in self-descriptions delineated in the text.

3. Ethnic Identity:  For many people, ethnic identity is an important part of their sense of self. Jean Phinney (1992) has developed a measure of ethnic identity that is relevant to diverse ethnic groups. This questionnaire enables students to think about the importance of ethnic identity in their own lives. Discussion questions might include the following:

· Why do members of minority groups more often feel their ethnic identity is an 
  important part of who they are, as compared to members of majority groups?

· How does ethnic identity develop? 

· How is ethnic identity the same and different from other aspects of the self-concept?

4. Personality Changes:  The headline of an article in a local newspaper proclaimed "Personality change after 30 unlikely." The article described a study showing that personality changes very little after about the age of 30. The article concluded by saying that if you have a personality trait that you are not happy about, work on changing it before you hit your late 20s. Ask students to discuss the extent to which personality can be modified. Is there a point when it becomes more or less fixed? Does the research discussed in the text provide any support for the somewhat dire warnings in the newspaper? Can students think of cases where individuals have changed features of their personality? What factors influence personality change? Are some aspects easier to modify than others?

5. Media Influence:  Most people receive their “education” in human development through media depictions (i.e., television shows and movies). Have students identify television shows that they believe are good (realistic) portrayals of humans and personality issues across the lifespan (e.g., teen angst, the midlife crisis, retirement). They could then compare these portrayals to a list of media examples they classify as the worst (most misleading or unrealistic) portrayals. 

6. Self-Esteem:  In Chapter 11, students are provided with an introduction to the topic of self-esteem and its potential impact on human development. It should come as no surprise that a great deal of advice exists concerning the most effective way to raise esteem in children and adults. The purpose of this assignment is to help students identify some of the esteem-raising strategies that have been identified by researchers. This will be accomplished by conducting a Web search or journal entry using the term self-esteem in combination with restrictive terms like children, adolescents, boys, or girls (e.g., self-esteem and children). Students should use the information they identify via the search to create a list of 10 specific strategies that have been shown to raise esteem in various populations.
7. Career Choices:  Today’s economic situation has made job opportunities scarce, and many individuals (both young and old) have become involuntarily unemployed (e.g., been fired or laid off). As we look forward, many people are asking, “Where are the hot job prospects?” Have students gain insight into the future of employment opportunities by reviewing at data from the most recent Occupational Outlook After reviewing the information, you could have the class develop a list of the “top 10” and “bottom 10” job prospects for the current times.

SUGGESTED FILMS AND VIDEOS
Life at 1, 3, 5 and 7:  A Longitudinal Study in Child Development (2012, Films Media Group, DVD, 412 minutes): Forming a compelling multiyear study, this eight-part series brings viewers directly into the lives of several young children and their families. Case studies feature the subjects at ages 1, 3, 5, and 7—exploring the interplay of nature and nurture; shedding light on the impact of marital stress, obesity, and economic hardship; and assessing the ways in which children cope with the challenges of the early years of school.
Life at 3: (2008, Films Media Group, DVD, 55 minutes):

Filmed in conjunction with a large-scale, long-term study, this two-part series combines powerful, personal stories with aspects of behavioral science.

Life at 7: Temperament (2012, Films Media Group, DVD, 52 minutes): Part of the series Life at 1, 3, 5 and 7: A Longitudinal Study in Childhood Development. 

What If:  Cognitive Development in Adolescence (2003, Insight Media, DVD, 30 minutes): This DVD examines cognitive development during adolescence. It looks at how teenagers begin to focus on the physical, mental, and emotional changes that they are experiencing.

Breaking the Wall of Nature and Nurture: Genes and Environment Combine to Affect Our Life Course (2010, Films Media Group, DVD, 15 minutes): In this video of his 2010 Falling Walls Conference lecture, Dalton Conley proposes that nature and nurture both play a role in development. This “academic superstar” (The Guardian) and the first sociologist recipient of the National Science Foundation’s Alan T. Waterman Award is breaking down the traditional divide between these two concepts.
SUGGESTED WEBSITES
Center for Applied Cognitive Studies:  Big Five Introduction

What is the Five-Factor Model of Personality?  The Big Five or the Five-Factor Model of Personality is the most current, valid and reliable personality lens framework available today.  This site provides a comprehensive description of this theory.  
Kids Health: Developing Your Child’s Self-Esteem

Explores and contrasts healthy and unhealthy self-esteem in children and identifies some warning signs.
Personality Theories:  Erik Erikson

Gives a biographical sketch and description of Erikson’s stage theory. 
Personality Project
Offers research on personality and individual differences.
SAPA Project

The SAPA Project is a collaborative data collection tool for assessing psychological constructs across multiple dimensions of personality. These dimensions currently include temperament, cognitive abilities, and interests because research suggests that these three dimensions cover a large percentage of the variability among people without too much redundancy.

The Keirsey Temperament Sorter
Assessment for individual, teamwork, and organizational analysis.
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